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Abstract 
Education is highly central and critical in the development process of a nation. Women constitute 
about 50% of the Nigerian population. But this significant segment of the population constitutes a 
large percentage of the illiterate group in Nigeria. Nigerian women like other African women are 
subjugated educationally. The subjugation of the women educationally is a phenomenon inherent 
in traditional socio-cultural and religious structures and practices. This has affected the 
achievements and contributions of women relative to their male counterparts. This paper focuses 
on women education in Kabba Division, drawing attention to the general factors that inhibit 
women education. A historical discourse of education process in Kabba is also given. It concludes 
that despite these negative tendencies that left a large number of  girls  in the area uneducated and 
unexposed, strategic efforts at women education will gradually transform O’Kun women from 
obscurity /invisibility to visibility. 

 
 
 

Kabba division of colonial days comprises the present day Kabba, Bunu, Ijumu, Yagba West, 
Yagba East and Mopa/Amuro Local Government Areas of Kogi State. This geographical conglomeration 
was carved out of Kwara state in 1991 to form part of Kogi State and they are generally and collectively 
referred to as  O’kun Yoruba. This term which derives from their mode of greeting is not exclusively used 
for them*. For the purpose of this paper the term Kabba Division and O’ kun Yoruba will be used 
interchangeably. 
 
 In any society, education among all other institutions is a vehicle for change. Education equips 
man to function effectively, physically, mentally, morally in whatsoever  environment he finds himself. 
Good education therefore aims at physical, intellectual and moral development and well being of the 
individual. 
 
Significance to Women Education 

Women constitute more than half of Nigeria’s population. It is estimated also that about 80% of 
the Nigerian population are illiterates, it implies therefore that majority of the illiterates in Nigeria are 
women. If this significant segment of the population is restricted educationally then the overall national 
development is retarded. Because of their illiteracy women do not have the equal opportunity to 
contribute meaningfully to societal development. Illiteracy has limited their access to decision making 
process. The education of the women is of equal importance just as that of their male counterparts. 
Education helps women to broaden their minds, have all round development, enables them widen their 
understanding, develop their socio economic sophistication and be good citizens. 
 
 Women folk, just like men, constitute an integral part of the nation’s manpower; if they are not 
educated they fall short of this role. According to Adaralegbe (1976) cited in Bagobiri (2008:41), full 
community development is not possible without the women’s understanding, co-operation and effective 
participation. One major contribution education makes to national development is by way of political 
enlightenment. It is education that helps the women to get involved in political life of a nation, it is 
education that makes them come out of their shell, prove their worth, and compete favourably with their 
male counterparts for political posts. Through education, women come to understand their civil rights 
especially the right to vote and be voted for. 
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 Writing on the importance of women education, Omololu (1972) mentioned seven related 
purposes which women education serves in a democracy, they are: 

1. Cultural value: the educated woman is cultured; she knows how to behave in a proper manner, 
polite and respective. 

2. Social status: educated woman can be on her own in any class or society, can express her opinion 
freely and contribute her quota to the development of the society. 

3. Political awareness: with education woman know their political rights, can vote and be voted for. 
4. Economic development: an educated woman can get a good job, fare better in business and be in 

good position to contribute towards the up-keep and education of  her children thereby raising 
their standard. 

5. National unity: education makes Nigerian women aware of the importance of national  unity. 
Today there are women associations with membership and activities cutting across the whole 
country. 

6. National reconstruction: today, there are a lot of women voluntary organizations that contribute in 
various ways to develop the nation. 

7. Realization of the importance of children: education makes mothers to be more aware of their 
responsibility to their children. Children thrive and learn quickly when their mothers are 
educated. 

 
Inhibiting Factors to Women Education 
 As highlighted above, the importance of women education is not in doubt. However, there are 
several inhibiting factors to women education in Nigeria. A major obstacle to women education in Nigeria 
has to do with the dominant patriarchal ideology, an ideology that gives power, control and importance to 
men. So right from the  pre-colonial days, informal education for boys took the form of apprenticeship 
with skilled and experienced tradesmen in the society. Boys were placed with experienced goldsmith, 
hunters, traditional medicine men. etc. to learn these trades because they would be future heads and bread 
winners. 
 
 Girls’ education on the other hand was limited to their homes and immediate environment. It took 
the form of teaching her to cook, preparation as wives, mothers home keepers and community 
organization. It was done under the tutelage of the mother, a guardian (female) and other older women 
that may be around her. Even with the introduction of formal education under colonialism, boys were 
given preferential treatment. Girls are trained if possible. In some cases their education is considered as a 
waste of resources as they will later be given away in marriage. Some socio-cultural practices also 
discriminate against women education in form of outright denial of educational opportunity on religious 
and cultural grounds. For instance, the practice of early marriage (giving teenage girls between 11-13 in 
marriage) in northern part of Nigeria does not allow girls to acquire basic education in life. Some cultural 
practices also limit women exposure to different types of educational discipline. Also many states 
particularly in northern Nigeria are backward in women education because western education is 
associated with Christianity and parents will not want their children to imbibe foreign religion.  The 
practice of purdah hinders women education as these secluded women are denied the opportunity to go to 
school. 
 
 These socio-cultural practices coupled with poverty make girls victims of forced or early 
marriage and also the first to be eliminated from schools when parents are faced with financial constraint. 
Boys are given preference since they are going to be the bread-winners of the family. This resulted in a 
high level of illiteracy among women than men. 
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 The reluctance of men to marry educated women constitutes another obstacle to women 
education. This stemmed from the general belief that educated women are arrogant, not submissive 
because they have acquired wild ideas and culture. Therefore most girls who go to school, according to 
Bagobiri (2008:45) are careful not to educate themselves out of the marriage market as they are perceived 
to be threats to potential husbands. Highlighted above are the challenges facing women education in 
Nigeria and Kabba women are no exception. 
 
Education Development In Kabba Division  
 The introduction of the western form of education in Kabba Division and Nigeria as a whole 
began with the coming of the white men. Their major interest was to train a body of people who would 
perform purely religious duties such as lay preachers, secretaries, catholic clerks and Sunday school 
teachers. Education for the colonial authorities was not priority, where given, it was basically to train  
Africans to help man the local administration at the lowest ranks and to staff the private capitalist firms 
established by Europeans. The nonchalant attitude of the colonial authorities to education makes the field 
opened to the missionaries who gave schooling for their Christianizing purposes.  
 

The first attempt by the British colonial government to provide educational institution in Kabba 
division was in 1914 when the Kabba Elementary School was opened on July 1, 1914. For the following 
reasons however, the school was closed down in January 1915 to the disappointment of the people.  

i. Lack of suitably qualified teachers  
ii. Lack of continuity of supervisors  
iii. The political exigency of the time - the first  world war which made the officers and the 

teachers of the school to be withdrawn  for military service and  
iv. The fact that the school had no political significance as schools for the sons of the emirs and 

chiefs had, being merely designed as a small elementary class. (Nak Loko Prof: Acc 221). 
 

From then till 1928, the Colonial Government did not make any attempt to open any school in the 
Division, leaving the field to missionaries.  A neighboring Elementary School (in Okene Division) was 
established in 1924 and upgraded to a middle school in 1930. The school was both technical and in 
charterer elementary to meet the educational needs of Kabba Division. The issue of medium of instruction 
generated problems as the Yoruba-speaking pupils from Kabba had to learn in an alien language (Hausa) 
at Okene. This was so because in order to obtain qualified teachers for the school, and prevent southern 
influence, the British Authorities relied mostly on the products of the Northern College, Kastina. But the 
kind of teachers produced by the college was not suitable for the non-Muslim areas. The Katsina –trained 
teachers spoke Hausa language during training and subsequently made use of it in teaching. They also 
exercised Islamic influence.  
 

The Niger Middle School Bida, became the only channel through which promising pupils from 
the Division could proceed to the secondary school at Kastina yet the Bida school would not take all the 
qualified pupils from Kabba Province. For instance, it took only 3 pupils form Okene Elementary School 
in 1929 and refused admission for more. (NAK Kabba. Dist 253). The distance involved became a 
discouraging factor for girls’ education. Parents, with little persuasion might send their male children but 
not the girls.  
 

The Government made another attempt in 1931. Kabba Elementary School was reopened. This 
attempt again failed due to the Native Authority Education policy which disallowed English from being 
taught until the pupil’s last three years in the school. (Ibid). Parents were dissatisfied with this, refused to 
give their full support to the school and rather sent their children to mission schools even though the fees 
paid were higher. This school again was finally closed down in the mid - 1930s. 
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Till the 1940s, there was no single secondary school in Kabba Division. The colonial government 

established a Training Centre at Okene in 1944 (NAKSNP 17: 36719). This to some extent eased the 
problem of higher training in the Division because of its proximity to the Division. In the past when the 
Niger Middle School, Bida was the only option,  the best boys were unwilling to enter any training centre 
that was geographically remote and designed to train teachers for the Hausa-speaking schools. If boys 
were unwilling, the situation was worse for girls. Even with the proximity of the Division to the south, 
getting admission to training centres in the South was difficult because such training centres were largely 
filled by candidates from the Provinces they were designed to serve. So children from Kabba Division 
went to secondary school outside the Division. This made female children to be left out of that level of 
education, causing a delay in higher education for females. It was risky, unreasonable parents felt, to 
allow girls to travel that far to the North or South in search of education. 
 

In view of Colonial Government’s inadequacies in the provision of education, the missionaries 
took the lead in providing educational institutions. Among the earliest missionary bodies to arrive Kabba 
Division were the Anglican (CMS), the Catholic and the Sudan Interior Missions (SIM), now named 
Evangelical Church of West Africa (E C W A). Much later, the Baptist and the Apostolic Missions came 
into the scene.  The SIM was dominant in Egbe, Yagba; Catholic and Anglican in Isanlu; SIM and Baptist 
in Mopa and the Anglican and Catholic were predominant in kabba.  It was from these areas of early 
Christian missionary contacts that Christianity and education spread to other parts of Kabba Division.  
 

In 1930/31 Egbe had its first mission (SIM) primary school established. By 1939 education in the 
Division was still the preserve of the missions with only 12 schools. Realising the plight of girls in the 
Division, the SIM opened a Girls’ Domestic Centre at Mopa in 1942. It was intended to undertake 
advanced female education classes. (NAK KABBA DIST. 16/9/42). Though intended for advanced female 
education, curriculum wise it was indeed a domestic centre. By 1951, through the effort of the SIM also, 
the first secondary school in the Division (Titcombe College) was established at Egbe (Ijagbemi, 
1986:55). Not until the mid 1950s was the Women Teachers’ College (WTC) established at Kabba by the 
Northern Regional Government. This explains why higher education for female children in the Division 
was delayed. Due to the inhibitions to female education earlier discussed, the ratio of girls to boys at the 
primary level of education in the 1950s was I to 15; and at the secondary school level it was about I to 25. 
This reduced to I to 10 at the primary level and to about I to 10 at the secondary school level by the 1960s 
(Mowaiye,2011:396).  
 

The opening of WTC resulted in preponderance of Grade Two teachers among females in Kabba 
Division. There were a few also that went for training as nurses and midwives. But majority settled at that 
level not going further, for fear of not educating themselves out of the marriage market. This explains 
why female graduates were rare to come by in O’kun land until the mid 1960s, when great improvement 
greeted women education in the area. Today virtually every community can boast of at least one 
secondary school. There are co-educational primary and post-primary institutions. Towns like Aiyetoro-
Gbedde, Isanlu, Kabba , Mopa and Egbe have more than two secondary schools each (Adalumo, 
1997:213-214). There are also five girls  schools in O’kun land, Viz: 

i. Egbe Girls’ College, established in 1968 by the RCM.  
ii. St. Monica’s Secondary School Kabba established by RCM in 1964  

iii. Baptist Grils College Mopa, established in 1981 by the Baptist. 
iv. Iyara Girls’ College, Iyara, established by the community in 1981 and  
v. Government Girls’ Day Secondary School, Aiyetoro Gbedde, established in 1983 by the 

Kwara State Government (for details see Adalumo, 1997: 247).  
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The establishment of more educational institutions from the 1980s and of girls institutions in 
particular have encouraged enrollment of more girls in schools. The prejudice and hesitations about 
female education are gradually disappearing. People began to appreciate schooling than before, with 
parents particularly the enlightened ones coming to value female education than before. The result of this 
development is the production of some eminent women from O’Kun land. They included Madam Grace 
Oyelude, a nurse from Isanlu. She was the first winner of Miss Nigeria Beauty Competition and later the 
chairperson of Kwara State Health Management Board; Chief (Mrs) M.O. Audu from Kabba, a principal 
of Queen Elizabeth school Ilorin for many years. Others are Mrs  Alice Afolayan from Kabba, who 
served as a chief planning officer and later as a honorable commissioner in Kwara state before retirement; 
and Dr ( Mrs) Giwa who served as the first Sole Administrator of Ijumu Local Government Area of Kogi 
State, to mention just a few. Also, O’Kun women are putting their feet into previously men- dominated 
professions such as law, medicine, engineering, accountancy, etc. Despite this improvement the ratio of 
educated women compared to men in O’Kun land is still very low.  
 

All over the World girl child education is being taken seriously. The United Nations has declared 
the 11th of October every year as the International Day of Girl-child because it is believed that the 
uneducated girl cannot reach her full potential. The United Nations has also fostered several declarations 
and conventions aimed at removing all forms of discrimination against women. This began with its 
declaration of 1975 as women year and 1975- 1985 as the woman’s decade.  
 

The World Conference on Women (Beijing Conference) in 1995 was geared towards eliminating 
the barriers to achieving gender equality worldwide. Amongst its objectives was to annul those practices 
and values that discriminate women. In Nigeria the present First Lady, Mrs. Dame Patience Jonathan 
through the Women For Change Initiative Programme, is increasingly canvassing for a reserve of 30% of 
public seats, positions and offices for women according to the Beijing Action Conference. This is a 
positive move at increasing women participation in governance. In fact the present administration of 
President Goodluck Jonathan has exceeded the International Standard of 30% bench mark by 5%. In his 
administration today, there are 13 women ministers; 7 special advisers; 7 women ambassadors; 7 women 
in the Senate and 19 in the House of Representatives; 4 Deputy Governors (Lagos, Ekiti, Osun and Akwa 
Ibom); the first female admiral; first female pilot; and the first female Chief Judge of the federation.   
 
 These are indications that nationwide, women are contributing their quota to national 
development. But the big question is, in all these positions and appointments where are the O’Kun 
women? They are still nowhere to be found. One cannot deny the fact that at the state level they are 
making impact but they still lagged behind their women counterparts particularly from the south. Reasons 
for this are due to the inhibiting factors to women education earlier discussed. Agreed that these 
inhibitions are national phenomenon and not peculiar to O’Kun women, the Southern part of the country 
had the advantages of early missionary contact than the Northern part of the country with which Kabba 
Division was grouped by colonial arrangement. 
 
Conclusion 
 All we have attempted to do in this study is to show that early women education in Kabba 
Division (O’Kun land) was in shambles due to inhibiting socio-cultural and religious factors. We have 
also demonstrated that in the last 3 decades, post-colonial education of women in O’Kun land has 
witnessed tremendous improvement, an improvement that had far reaching consequences on their role and 
placement in governance at the State level but not at the National level. All hope is not lost, with the old 
barriers giving way, with the establishment of more educational institutions in the area and with 
improvement in enrolment of girls in both primary and post primary institutions, and the availability of 
more universities in Nigeria, women education in Kabba has a bright future. Efforts are also being made 
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both at  state and national levels to deliberately encourage female education. So, if women education is 
strategically strengthened, in no distant future O’Kun women will contribute more meaningfully to the 
development of the area and the nation at large.    
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